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What are Access Skills?

Learning
Standards

o Grade Level
# Entry Points
Access Skills




How the Resource Guide is Organized

‘“ Essence” of the standard: Solve mathematical problems involving 3-D shapes Standard

Grade 8 — 8.G.9

Know the formulas for
the volume of cones,
cylinders, and
spheres, and use them
to solve real-world and

Sort two-
dimensional

Calculate the
surface area

shapes by of a cube .
Match the same attribute mathematical
shapes with (e.g., number of problems.
Visually track different sides)
geometric shapes orientations
Access Entry points Grade Level
: L C | M C |
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Who is NOT addressing access skKills.....

» Tenth-grade student who is reading at a first-grade level is NOT
addressing the curriculum at an access level

* Eighth-grade student with significant behavioral issues who
refuses to write, who will “only” shout answers from under a
desk is NOT addressing the curriculum at an access level

* These students can address the academic content




Who is NOT addressing access skKills.....

» Sixth-grade student with an emerging communication system
who can “only” answer simple questions by eye gazing to the
correct response from a field of three icons is NOT addressing
the curriculum at an access level

» Third-grade student who is being marked inaccurate for
grasping the wrong manipulative when asked to match a shape
drawn on a paper, is NOT addressing the curriculum at an
access level

Who is NOT addressing access skKills.....

* If you are taking data on the accuracy of the icon or
shape chosen that is academic content, a measurable
outcome based on a low-level entry point is most likely
appropriate.

» Examples of low entry points:

» Match words or pictures to objects/icons or symbols
(Language, p.140)

* |dentify the main character in a literary text
(Reading, p.15)

» Answer yes/no questions related to numbers, quantities, or counting
(Number and Operations in Base Ten, p. 43)
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The Importance of Access Skills

“Although a student’s IEP objectives may be the overriding
learning focus for that student, providing him or her with the
opportunity to practice those objectives in the context of the
general classroom and to receive instruction on those objectives
in the context of general education activities represents one
fundamental way of ensuring that students with significant
disabilities do participate in the general curriculum.”

—Kleinert, H.L. & Keams, J.F. (2001). Measuring outcomes and supports for students with disabilities.
Baltimore: Paul H. Brookes Publishing Co.
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|IEP Goal (as written)

“Lee will grasp a toothbrush for 2 to 4 seconds.”
(This is not a standards-based activity)

WHAT’S THE CRITICAL SKILL IN THIS GOAL?
“GRASPING”

ReframedGoal: “Given a tool, Lee will be able to
grasp it for 2 to 4 seconds without dropping it in
50% of sessions observed.”
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Critical Skills Become the Access Skills that Allow Students

to be Assessed During a Standards-Based Activity

» Grasp materials as they are counted.
(Mathematics — The Number System)

» Grasp materials representing a key idea or detail in a
story, poem, folktale, or myth. (ELA — Reading-Literature)

» Grasp materials in an investigation about living and
non-living.
(High School Science and Technology/Engineering —
Biology)
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Select an Appropriate Access Skill from the Resource

Guide to Create a Measurable Outcome

ACCESS SKILLS (continued) for
Ratios and Proportional Relationships Standards in Grade 6

Less Complex More Complex

ACCESS SKILLS / ENTRY POINTS

i Thestudentwill: | Thestudentwill:
Locate objects partially hidden or out of sight (e.g., remove barrier) -

: to expose a ratio

concepts and © * Use one object to act on another used to demonstrate ratios

use ratio i Turn on/off technology used to demonstrate ratios and proportional

reasoning to relationships (e.g., turn on voice-generating device to describe a

solve % relationship using “to/for every” language)

problems. Imitate action to create proportional relationships :

(continued) Initiate cause-and-effect response (e.g., turn on technology tool to -

Understand - *
ratio

-

+
+
activate ratio computer program) :
: # Sustain ratio and proportional relationship activity through response -
© & Gain attention during a ratio activity S
+ Make a request during ratio activity
+ Choose from an array of two in adding and/or subtracting activity :
(e.g., choose materials to be distributed in a ratio and proportional -
£ relationship activity) :
+ Attend visually, aurally, or tactilely to materials that demonstrate

eesssseeEEESEEEERE 10




Measureable Qutcome: will turn on technology used to demonstrate ratios and

proportional relationships by pressing an access switch within 15 seconds of a directive.
with(80% accuracy and 100%independence.

o

Latency

Mastery for this task

Measurable outcome includes the access skill + criteria that
indicate how the observer will know that the student has
successfully performed the task (e.g., latency), including criteria
for mastery (e.g., in 80% of sessions observed.)

Educators Manual, p.
28

“Core Set of Evidence”

A complete strand must include at least the following “core set of evidence.”
Strand : Data Chart First piece Second piece
Cover | Skills . =l of of
Sheet S‘,"t"ey primary + primary

attached administered evidence evidence
to each in each (Teacher- (Teacher-
strand strand Bar, Line or documented documented

being Field Data Chart work sample, work sample,
submitted documenting the photo, or photo, or
measurable outcome video) video)
on at least 8 different
dates

...Except unique requirements for ELA-Writing
and Science and Tech/Eng (STE)




DATA GEADTS

[DATA METTHOD 1: FIELD DATA CHART
[Student Name: Raosis Rivarts KEY + | Accurate
ontent Area/Strand: English Lu'\iuaguAnl Language
Learning Standard: L8.4a Use context (e.g., the overall meaning of a sentence or paragraph; a word's (Af:.—"'-fh = | Incorrect
lion or function in m)madmmrmm-nmmammm
o  aurallv. or tactilelv. to materials related to I| Independent
lvocabulary acquisition within 15 seconds with 80% accuracy and 60% independence. y aen)| [P | Prompt Used
At least eight (8) different dates are required.
Date
| (motdaytyn: |10/722 1222 | w2z | 122 1232 | 121022 12222 | 1203022 | 121422 | 127022
+iP +IP *l -IP -IP -IP +IP -1P +IP =IP
TP P 1 -IP +IP +IP +1 +IP 1 +iP
and|__*11 +IP +7 -iP -iP +11 1 +11 1P +7
+71 1P +1 -IP -IP +i1 -IP bt} +11 +1
Independence -IP +/1 +IP -IP +I/P +/1 +/P +/P +/
TP P P -iP +IP -iP +iP +11 ~IF
for each trial Y T P 1P +IP 1P +IP +/ -IP
(see KEY): -IP +11 +11 -IP i -IP +IP +1 +I1
P -iP +11 +IP +11 -1 TP
+IP +IP +11 -1P +11 +I +1
A
;tmnmu.- 50 60 70 20 50 50 75 90 90 60
date
BAR GRAPH %
, 38 30 50 20 0 38 50 40 60 50
SUMMARY for this
Brief During a [During a Guring a During & [Businga [During Bleracy |During morming [During iteracy [During a Guring & T
Description [lteracy group. fiteracy group, lteracy group, [iteracy group., - [iteracy group. (group,  was [meeting, the  |group, was. [Ieracy group, |iteracy group,
Wat was stugent | was read was read was read was read was read [read a poem was was
atked 1o Go and how [chapter 8 [chapter 10 [chapter 11 (The [chapter 13 [chapter 15 fabout snow.  [the topics of  |(Peter Breaks [chapler 2 (The [chapter 3
did heishe do it?) |(Margalo) in time) in 3 leading ing the | Shadow) I Aveay,
Stuart Little. A [Stuart Litle. A |Stuart Litle. A  [Crossing) in in Stuart Little. |reading, a story |calendar |Peter Pan. A |Peter Pan. A |Come Away)
[storybox of  [story boxof  [storyboxof  [Stuart Littile. A [Astory bax of [box of objects  [(month and day |story box of  [story boxof  [Peter Pan. A
[objects was  fobjects was  [objects was  [storyboxof  [objectswas  [wasusedio [of the week), was  |objectswas  [story box of
used 1o used to used to fobjects was used 1o [represent jand the used to used to s
reprasent represent lused o represent from|weather. Tactile [represent reprasent lused 1o
objects and
[the text. the text. the text. [wocabulary from|the text. images were the text. |the tesxt. jvocabulary fromj
[the text. used to ithe text.
represent
Data was taken on whethef the student attended  the vecabulary
within 15 seconds of being shown the object.

Measurable Outcome .... choose from an array of 2 errorless

choices within 15 seconds of a directive related to vocabulary
acquisition with 75% accuracy and 100% independence

Brief descriptions on the data chart must reflect the skill (i.e., choose from an
array of 2), and the standards-based activity. (i.e., “Synonym Go Fish,” synonym
worksheet, synonym Jeopardy, synonym poster).

Brief Studént chose| student chose | :tudent chose:! Egl:ent cl'mser-;

o from an array froman array | froman arrg an array |

Descniption f 2 rrorles s] of erroresa | w \of [errorless]| |
(Whatwas sty- EboicesToplay mtoplay %

E@ e %a

dentasked to [Fish. @ - with I

do and how did @m dassrnates. t wath h'? |

he/she do it?)
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Poll Question

* Are you familiar with the term errorless
choices?
* Yes

* No

» Maybe, but | could use a refresher

15

Errorless Choice

* Errorless choice learning ensures that students are always:
* responding correctly,
» building their confidence, and
* increasing their knowledge at the same time.

* Promotes independent responses vs. prompt reliance

* Implies intentionality

* Reinforces response/participation

16




Teacher-Documented Work Sample

.Label with name, date, overall % accuracy, and % independence.
*Document a series of trials conducted during the same activity.
*Specifically describe the materials and context of the activity

0 Expected response (if appropriate), and the student’s actual
response (accuracy and independence) clearly show how
accuracy and independence were determined on each trial.

NOTE: Examples of teacher-documented work samples are
available on the following slides.

NSNS T Y

Student: Barry Date: 9/29/23
Teacher-Documented Work Sample
MATH: Operations and Algebraic Thinking

asurable Outcome: Within 15 seconds of the
Key: rials to be counted

I = independent with 80% accuracy and 80% independence. S ,
tudent’s

P = prompted wooden blocks
Materials: Hexagomshapes on Velcro board
g o _ responses
Description: will give teacher objects (up to 5) one at a
time after pulling them off of a VVelcro board while the teachgr
counts each object out loud.  Sd: "Give me one"

Teacher-documented
work samples describe
materials, and the
context of the activities,
and document

+ = correct
_=incorrect

. After trial, when shown Detailed Description of Each Trial: Sglore:
responses on a series i g took OfF blocks from his velcro r+ﬁu P)
of trials conducted at — R - R Y
. oc
. wok sip QRIS | verpcinexs Dhi1e ApGCh s+ T
the same time. I (‘hefmu‘«nmwmﬁ%ﬁeﬂaﬁpe"m e

2. a\fekorne btoﬁk_lgo the T
Q@ork) Stop  Not Asked teaciher when teadnix said "Give me one”
he Contived worving) ‘rean\u’ labeled 08 Whan! -

i i 3 ave one plocl 4o feacher wWhan
Session 1: Work  Stop Heauhey g%ud ‘Grve e one! Teackher labeled + e
5 Trials 4% “Mncec:

ave one vlock ‘o teacher When

4.
. Work Stop Not Asked onex SQtad “Give me one” Tead~ex |akeled + I_
(Continued on page 2) pay-frea

5. Ve one blode T teaiher whan
mag‘u satd “Give me one' Teacher |abeled + 3
oS "Hve

18




(Cont'd)
Session 2:

5 Trials

All blocks were
placed back on
the Velcro strip to
start the process
again.

Overall accuracy and
independence for all

trials completed on
the same day.

Work  Stop + 1
response
=X : = e . iilh%}q; e
Work  Stop teacher said “Give me one' Teacher labeled + il
0S5 “Ywo"
‘ 8. oove blie VlockAp the teocher wher]
Work Slop@ Ws%ld ‘C'L\Vt me one’ Tea(/her \abdﬁd Qs + __E
" Hayee
9 Ve 0ng hleck P the Racher when
work  stop (NotAsked ) [eache( ghid "Gve me one” Teacher labeled| + T
as “four
10. gove one block 0 the Reolher .
Work  Stop hen tza dher s01d 'Give me one" Teacher _t_ _L
lakeled s “Gye"
5/29/23 % Accuracy: 10 /10= 100/

Totals:

% Independent:|0 /10 =

0o 1,

Teacher-Documented Work Sample (example)

This teacher-
documented

Measureable Qutcome:
proportional relationships by pressing an access switch within 15 seconds of a directive.
with 80% accuracy and 100%independence.

work sample
describes
materials,
number of
trials, and
latency for
each
response.

will turn on technology used to demonstrate ratios and

Indicates
the

student’s
response

#

™ SareCTe.
Brief Description: During a math work sesslon, turned on technology by pressing
an access switch to turn the page of a teacher made book on the computer within 15
> ds of a The book taught about ratios and propertional relationships
by showing her a series of farm animals using the phrase "for every™ to talk about how
many of each appendage each animal had. (ex: for every cow there are 4 legs) 1 0/1 6/23
Trial Page Did she turn on Latency What was the ratio *f- I/P
i E .} logy In dd; on the page? /
pressing her
switch to 1
activate the /
reading?
1 1 No 15+ seconds | For every pig there T
iz one tail
z 1 Yes 4 seconds For every pig there -+ 1
is one tail
3 2 Yes 14 seconds For every sheep + I
there are 2 ears
+ 3 No 15+ seconds | For every cow 1
there are 4 legs
5 3 No 15+ seconds | For every cow 1
there are 4 legs
6 3 Yes 10 seconds For every cow + P
there are 4 legs
7 4 Yes 3 seconds For every duck + ]
there is 1 beak
8 5 Yes 1 second For every goat + T
there are Z horns
9 6 Yes 11 seconds For every horse +* 1
there are 4 legs
Overall accuracy and independence |—
>
Accura. independence
I 67% I B9% I




Supporting Documentation for Teacher-Documented Work Sample

Does not show a final product or how the student participated.
Only shows the context of a learning activity

The technology shown above is used by the student to advance a computer program
within 15 seconds of a directive on Ratio and Proportional Relationships.

Work Sample Description for Teacher-Documented Sample

WORK SAMPLE DESCRIPTION
& ksl b s i, s i s o

Cmplrer st i e by
peapnpry

After reading an
informational text “The
Polar Region,” the student
was presented with a pre-
recorded switch with the
message “more please.”

The student’s responses
were recorded to
determine if the switch was
activated within 30
seconds after the reading
stopped.

name: Student
P qore/23 !

ACCURACY: 80%
INDEPENDENCE: 80%

finished

lentur Soripe -

e he Cpperunines that

e “Th i
o Inge Oas Yhe a0 +he
Ly

. cndneTe

1 30 _Je

et Whethay §he AC
Jetondp 0 1 itadn

ice ontput device
ng 1o reques
o

Nverkd




Teacher-Documented Work Sample (example)

Key
=& ccurate
Student 10/6/23 = T (v ie
-1 o t
ﬂC( - 8_)0}9 ]m s &)‘)f:\ F s Bi}\?}‘i;;‘]r o

(20 seconds)

s

A thumbnail picture of each page
documenting the accuracy and
independence of each trial. (See
measurable outcome and description on
Work Description label)

(20 seconds)

Another Teacher-Documented Work Sample: Using a Series
of Pictures

Trial 1

Is presented with a quarter moon on a
felt board.

His teacher tells him to “find the moon.” He With a prompt from his teacher,
requires a prompt to reach toward the felt grasps a black overlay to reveal the full moon
1 board, that was partially hidden.
Trial

Trial 2

removes the black overlay. He
requires a prompt from his teacher.

His teacher tells him to “find the moon.”
grasps the black overlay He removes it.

Measurable Outcome: The student will locate objects partially hidden or
out of sight of Earth, Moon, Sun, stars, solar system, or seasons activity
with 80% accuracy and 80% independence.

- Date: 1/10/24
locates the full moon 100% Accuracy 50% Independence

that was partially hidden.




Thinking About Self-Evaluation

“Student choice-making and evaluation of one’s own
work are essential components of... self-determination,
which is an important predictor of successful post-school
outcomes.”

(Wehmeyer & Palmer, 2003; Wehmeyer & Schwartz,
1998)

--Kleinert, H. L. & Kearns, J.F. (2010). Alternate Assessment for students with Significant Cognitive Disabilities.
Baltimore: Paul H. Brookes Publishing Co.

NSNS T 2

Self-Evaluation:

Students Making Choices within a Standards-Based Activity

Choice of:
* materials
response format
order of events
partner
continuing or terminating the activity

Do you see evidence of the “student’s voice” in the self-evaluation?
Is it authentic?

T T 20




Examples of Self-Evaluation

Self-Evaluation:
Student was asked which switch she would like to use to turn on the technology,
the red switch or the green switch. She looked at the red switch to indicate

she wanted to use the red switch.

Self -Evaluation

Self -Evaluation
After trial, when shown | Detaijled Description of Each Trial:

B ook OPE blacks from his velcro
below) Styip/ boaxd
1 Ve one block 1o the

Work  Stop fenohex L€ teacher labeled as s

said "Give me one

& 2, gavekone blogilt‘c’ro the
@ Stop  Not Asked ciner When feadalx said “Give me one'
I'(hemnhnved WOYING) %@(MY labeled aS "hwn'

His teacher pfovides him with icons
representing “all done” and "keep working.”
He chooses to keep working.

B 27

Contact Information

Additional Access Skills Materials: www.doe.mass.edu/mcas/alt/resources

Debra Hand, MCAS-AIt Coordinator
Debra.d.hand@mass.qgov

MCAS-AIt Forms and Graphs online: Sign In
(measuredprogress.org)
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